St Luke’s CE (A) Primary Pupil premium strategy statement

This statement details our school’s use of pupil premium (and recovery premium for the
2022 to 2023 academic year) funding to help improve the attainment of our
disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year's spending of pupil premium had within our
school.

School overview

Detalil

Data

School name

St Luke’s CE (A) Primary

Number of pupils in school

471 (inc Nursery)

Proportion (%) of pupil premium eligible pupils

30.7% (145 children)

Academic year/years that our current pupil premium 2021 - 2022
strategy plan covers (3 year plans are recommended) | 2022 - 2023

2023 - 2024
Date this statement was published 14.12.2022
Date on which it will be reviewed 01.12.2023

Statement authorised by

Mrs A Grennan - Headteacher

Pupil premium lead

Mrs K Aldridge — Senior Leader

Governor / Trustee lead

Mr A Chhabra

Funding overview

Detail Amount

Pupil premium funding allocation this academic year £204980.00
Recovery premium funding allocation this academic £19720.00
year

Pupil premium funding carried forward from previous 0
years (enter £0 if not applicable)

Total budget for this academic year

If your school is an academy in a trust that pools this £924700.00

funding, state the amount available to your school this
academic year




Part A: Pupil premium strategy plan

Statement of intent
Through our Christian values we will aspire to be more like Jesus; believe all as having equal

worth and dignity in God's eyes and help all our children to achieve their God-given
potential knowing that, ‘we can do all things through Christ who strengthens us’ Philippians
4:13.

Our Motto

Aspire, Believe, Achieve
‘We can do all things through Christ who strengthens us.’
Philippians 4:13

Our Core Values
Love and Compassion
Friendship and
Endurance and Hope

We strongly believe all children can be successful, confident and successful learners and
there are no limits to what they can achieve with dedication and a commitment to
learning. We know the ‘barriers’ for children, such as socio economic factors, low prior
attainment, proficiency in English, social care involvement, stability and mental health and
well-being and we are therefore determined to create a climate that does not limit a
child’s potential by providing a fun, stimulating learning environment where each new day
brings fresh challenges and rewards, and inspiring our children with our creative balanced
approach to the curriculum, providing a firm foundation for lifelong learning.

We believe character development, building strong relationships based on trust and
respect and highly valued pupil voice by us all will guide us to listen, value and act on
what is important to our children.

We treat all our children as individuals, carefully monitoring their progress and planning
next steps on their learning journey to achieve the highest possible standards in everything
they do so that no child is left behind

School development plans for 2022/23 will continue to recognise that there are gaps in
achievement between certain groups of pupils across school — these vary slightly from
cohort to cohort. It is therefore necessary to raise the attainment and achievement of
these groups. Raising the attainment and achievement of Pupil Premium children to reach
at least national expected standard continues to be a school priority.

We take an evidence-informed approach that informs teachers and leaders by
combining research (Education Endowment Foundation), professional expertise and the
school context to make decision



The pupil premium is allocated:
e For any pupil registered as free school meals at any point in the last é years (Ever 6)
e For any pupil who has been looked after for 1 day or more
e For any child who has been adopted from care
e For any child who has left care under a special guardianship order, a residence
order or a child agreement order
e For any child whose parents are currently serving in the armed forces

Our pupil premium money has been used to provide a range of additional support for our
children to enable them to make progress and ensure the gap between disadvantaged
and others is closed. Our Pupil Premium Strategy is rooted through our whole-school ethos.

Objectives in spending Pupil Premium:

e All pupils receiving PP or LAC to make expected progress at the end of KS2 in
reading, writing and maths.

e Monitor progress termly from end of EYFS and provide intervention in KS1 if not on
track to make expected progress

e Monitor progress termly from end of KS1 and provide intervention in KS2 if not on
track to make expected progress

e Individual pupils are tracked for their progress using Pupil Premium

e Extra-curricular activities and lunch time clubs are provided to help to build
enrichment opportunities and provide social, emotional and mental health and well
being

Barriers to learning:
o Attendance - especially persistent absence for our most vulnerable children
o Standards on entry are significantly below national expectations
e Aspirations for the future for some of our disadvantaged families
e Language barriers for non- English speaking disadvantaged families
e Social, emotional and mental health and well-being — pastoral care
e Lack of enrichment activities in the home

Measuring the impact of Pupil Premium:

e This will be measured and evaluated through the SIP 2022-23 actions in the Pupill
Premium and the Outcomes section.

e Pupils eligible for PPG will form part of the termly data reviews (half 3 termly for key
year groups) where their provision and progress will be discussed and targets put in
to place.

e PP children’s data will be presented to governors at each FGB meeting where it is o
regular agenda item.

e Records of extra-curricular activities which are attended by disadvantaged children
are also tracked and analysed to ensure every child is provided for.

e Behaviour of PP children is analysed through Good to be Green to demonstrate the
impact of emotional, health and well-being support.

Date of review of the school’s PPG strategy: A full review of 2022/23 will be written at the
end of the academic year with new or ongoing priorities established and planned for.



Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge Detail of challenge

number

1 English as an additional language and vocabulary gap on entry with their peers.

2 School Readiness: Children not being school ready on entering
Reception/Nursery
COVID19 school closures — loss of learning time.

4 Children requiring individual support and confidence building feedback.

5 Lack of access to experiences to develop cultural capital and knowledge of
the world

6 Children can’t access home learning due to lack of available fechnology.

7 Children needing support to manage emotions and behaviour.

8 Access to high quality reading materials and other teaching materials / online
apps both in and out of school.

9 Spelling being a barrier to achieving writing objectives.

10 Poor speed recall of times table facts holding children back from accessing
harder maths.

11 Parenting skills, routines and boundaries

12 Punctuality and Aftendance issues — attendance particularly affected by
concerns related to the pandemic




Intended outcomes
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we
will measure whether they have been achieved.

Intended outcome

Success criteria

All Pupil Premium children are given
opportunities to develop cultural
capital across the curriculum to enrich
their learning.

Children are given experiences they may not
receive elsewhere.
Children able to access the curriculum and
related vocabulary.

The percentage of Pupil Premium
children attending after school clubs to
enrich the curriculum is in line with
peers.

Registers taken from all after school clubs show
regular attendance of children who are eligible
for Pupil Premium.

Children are given experiences to grow and
develop talent they may not receive elsewhere.

The percentage of Pupil Premium
children attending educational visits
and experiences including residential is
100%.

Children experience the learning opportunities of
experiences and activities that cannot be
provided at school as well as a range of
residential visits overnight

Punctuality and Attendance of Pupil
Premium children is at least in line with
peers.

Pupil Premium children's punctuality and
attendance does not affect their learning.

Behaviour of Pupil Premium childrenis at
least in line with peers.

Pupil Premium children’s behaviour and attfitude
does not affect their learning.

In Early Years, all children entitled to
Pupil Premium make progress from
baseline and the pupil premium gap
narrows from baseline to percentage at
GLD.

Pupil Premium children have strong and secure
foundations for learning.

Barriers to learning for Pupil Premium children and
families are tackled.

Children are ready to learn more.

In Year 1, the percentage of children
who are entitled to Pupil Premium
passing the Phonics Check is at least in
line with national.

Pupil Premium children have a secure phonic
understanding and use decoding and blending
effectively as they start their reading journey.

In Year 2, the percentage of children
who are entitled to Pupil Premium
passing the Year 2 Phonics Check is af
least in line with national.

Pupil Premium children have a secure phonic
understanding and use decoding and blending
effectively as they start their reading journey.

In Year 2, the percentage of children
who are entitled to Pupil Premium
achieving EXS in reading, writing and
maths combined shows a narrowing of
the gap from %GLD in EYFS.

Pupil Premium children have received support
and challenge to allow them to succeed.
Barriers have been removed to allow children to
achieve in line with national expectations.

In Year 4, the percentage of children
who are enfitled to Pupil Premium
passing the Multiplication Check is af
least in line with national.

Pupil Premium children have a secure knowledge
of times table recall facts and this is then not a
barrier to deeper mathematical learning

By the fime children leave St Luke’s in
Year 6, the disadvantage gap has been
closed. Children eligible for Pupil
Premium achieve in line with their peers.

Pupil Premium children complete the full
curriculum for KS2 and achieve in line with their
peers at both EXS and GDS.

Barriers have been removed to allow children to
achieve in line with national expectations.

Children entitled to Pupil Premium grant
are prepared to be successful in
transition to next year groups or
secondary school.

Pupil Premium children settle quickly into new
classes and progress continues.

Year 6 children are supported with managing
anxieties around secondary schools.




Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding)

this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £171,790.00

Activity Evidence that supports this Challenge
approach number(s)
addressed
Inclusive Teaching Quality First Teaching Wave 1: Waves of | 1
e Phase managers /SENCO to support | Infervention EEF. 3
greater consistency in high quality 4
feaching as well as moniforing the | Education Policy Institute 2018 — Key | g
effectiveness  of interventions: | Drivers of the Disadvantage Gap: The |
Percentage of salaries of KA, CB & EP | most important school-level factor for
(25%) pupil attainment  is  teacher | 10
e Smaller groups for Reading, English | effectiveness: evidence shows that the
and Mathsin Years 1, 2, 3, 4, 5 and 6 | difference between being taught by a
> Increase the teacher to pupil ratio | good versus bad teacher is equivalent
for intensive support for pupils | to a whole year of learning for
regardless of their starting point and | disadvantaged pupils.
to minimise disruption: Percentage of
salaries of E8, C3, VB, LK (50%) EEF +4: Overall, evidence shows that
e Percenfage of salaries for targeted | small group tuition is effective and, as a
support for year groups where there | (yje of thumb, the smaller the group the
are a greater number of children with | petter
complex SEND needs SK, IS (50%)
EEF +4: This arrangement enables the
teacher to focus exclusively on a small
number of learners. Intensive tuition in
small groups is often provided to
support lower attaining learners or
those who are falling behind, but it can
also be used as a more general strategy
to ensure effective progress, or to feach
challenging topics or skills.
Reduced Teaching Groups in Early | EEF +5: Overall, the evidence suggests | 1
Years that early years and pre-school | 9
e Teacher and two L3 Teaching | inferventions have a posifive impact, | 4
Assistants employed in Nursery to | delivering an average of around five 4
enable 2 Family groups each session | additional  months’  progress. — The
and targeted support for children | approach appears to be particularly | 5
with SEND beneficial for children from low income | 7
e Higher number of staff employed to families
enable 3 Family Teaching groups in
Reception
e Salary KM (100%)




Inclusive Teaching

Targeted in house and external
professional development for

o Early Career Teachers
e Teaching staff
e Teaching assistants

Quality First Teaching Wave 1: Waves of
Intervention EEF

Sutton Trust 2014 — What makes great
teachinge (Pedagogical) content
knowledge (Strong evidence of impact
on student outcomes)

Education Policy Institute 2018 — Key
Drivers of the Disadvantage Gap: The
most important school-level factor for
pupil attainment is teacher
effectiveness: evidence shows that the
difference between being taught by a
good versus bad teacher is equivalent
to a whole year of learning for
disadvantaged pupils.
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Phonic Development Strategies

EEF +4: Phonics approaches have a

The

1
e Review teaching strategies for s’rrohg e\{idence base that indicates a | 3
Reception to Year 2 word reading (though not necessarily 8
e English team to provide CPD for all gomprehension), .por’riculorly for
staff leading phonics disadvantaged pupils 4
e Children taught in small targeted
groups Phonics approaches have been
e Staff identified to undertake RWI consistently found to be effective in
fraining supporting younger readers to master
the basics of reading, with an average
impact of an additional four months’
progress
Staff Training Education Policy Institute 2018 — Key | 1
e Early Career Teachers or Recently | Drivers of the Disadvantage Gap: The | 3
Qualified Teachers mosfrI impogroh’r schTooI—Ie‘veI foTcTor Pl‘or 4
« CPD for Teaching Assistants ‘SEND & | PYP! @ ‘?'”me” > eacher 8
Maths effectiveness: evidence shows that the
difference between being taught by a | ¢
1

e CPD: Teaching & Learning,
impact of feedback

good versus bad teacher is equivalent
to a whole year of
disadvantaged pupils.

EEF +8: Feedback studies tend to show
very high effects on learning. Feedback
is information given to the learner or
teacher about the learner’s
performance relative to learning goals
or ouftcomes. It should aim tfowards

learning for

Curriculum Development

Embedding scaffolding of academic
language and vocabulary across the
curriculum  to improve language
acquisition

(and be capable of producing)
improvement in students’ learning

EEF: Develop  Pupils’ Language
capabilities

Purposeful speaking and listening
activities to  support  children’s

longuage development

o w N =




e Developing Oracy > the use of | Extend pupils’ vocabulary by explicitly | 9
subject stems teaching new words, providing
e Collaborative Learning, Talk Less | repeafed exposure to new words, and
Teaching Strategies providing opportunities for pupils to use
¢ In house professional development new words
Adaptations to the curriculum in order
to recover foundation skills and build
upon these — back stitch approach /
non-negotiables
Termly Pupil Progress Meetings In year monitoring of data allows | 1
e Phase Leaders and teachers to frack | teachers and SLT to put interventionsin | o
progress of all PP children place ’rq overcome barriers to children 3
e SLT member with responsibility for PP not making expected progress 4
(KA) > produce Venn diagrams for all 5
staff .

Targeted academic support (for example, tutoring, one-to-one support

structured interventions)
Budgeted cost: £20980.00

small group tuition is effective and, as a
rule of thumb, the smaller the group the
better

EEF +4: Intensive tuition in small groups is
often provided to support lower attaining
learners or those who are falling behind,
but it can also be used as a more general
strategy to ensure effective progress, or
to teach challenging topics or skills.

Activity Evidence that supports this approach | Challenge
number(s)
addressed

English and Maths - Closing Gaps in | EEF Toolkit 1
Learning across the school. Teaching Assistant 3
Teaching of gaps to reinforce and | symmative and diagnostic assessments | 4
consolidate learning linked to the | gnalysed to inform interventions for | g
curriculum through afternoon | identified children
intferventions. ?
10
National Tutoring Programme to | EEF +4: Tuition targeted at specific needs | 1
provide a blend of tuition, mentoring | and knowledge gaps can be an | 3
and school-led tutoring for pupils, i.e. | effective method to support low 4
targeted pupils for Y1 / Y2 phonics; | attaining pupils or those falling behind,
children not on track in AREs | both one-fo-one fuition and in small | ¢
including children expected to | groups 8
achieve GDS; all children in Year 6 9
(after school tuition) EEF +4: Overall, evidence shows that | 10




Additional phonics and reading | EEF +4: Phonics approaches have a 1
sessions targeted at disadvantaged | strong evidence base indicating a 3
pupils who require further phonics | positive impact on pupils, particularly 4
support. from disadvantaged backgrounds. 6
Targeted phonics interventions have g
been shown to be more effective when
delivered as regular sessions over a
period up to 12 weeks
Additional weekly sessions (after- | EEF +4: Studies consistently find that 1
school) for Reading, Writing and | digital technology is associated with 3
Maths using Boom Reader, My Maths, | moderate learning gains: on average, 4
TTRS, Education City an additional four months’ progress. 6
School Led Tutoring g
10
Subscriptions to online apps and sites: | EEF +4: Studies consistently find that | !
My Maths; TTRockstars; Boom Reader; | digital technology is associated with 3
Phonics Hero moderate learning gains: on average, 4
an additional four months’ progress. g
9
10

Wider strategies (for example, related to attendance, behaviour, wellbeing)

Budgeted cost: £49097.25

Activity

Evidence that supports this approach

Challenge
number(s)
addressed

Enable disadvantaged pupils to
access a wider curriculum
aftendance on Vvisits, experiences
and residentials.

EEF +4: Evidence suggests that enriching
education has intrinsic benefits We think
all  children, including those from
disadvantaged backgrounds, deserve a
well-rounded, culturally rich, education.

EEF +4: Overall, studies of adventure
learning interventions consistently show
positive benefits on academic learning.
On average, pupils who participate in
adventure learning interventions make
approximately four additional months’
progress. There is also evidence of an
impact on non-cognitive outcomes such
as self-confidence.

3
5

Leading Pastoral worker to carry out
targeted behavioural / social /
emotional / well-being work with
targeted children - 1 day per week

EEF +4: On average, SEL interventions
have an identifiable and valuable
impact on attitudes to learning and
social relationships in school. They also
have an average overall impact of four
months' additional progress on
attainment.

9




have an average overall impact of four
months' additional progress on
attainment.

Home School Link worker to work with | EEF +3: The association between parental | 2
targeted children and | involvement and a child's academic | 3
parents/carers, to improve issues | success is well-established. 5
around parenting, routines,
punctuality and attendance (50% of 7
Salary) 11
12
Wider Opportunities — links with the | There is a great deal of evidence which | 4
Music School (Brass Tuition) suggests that non-cognitive skills are as | g
important  as  cognitive  skills in
determining academic results, and that
children from poorer backgrounds tend
to have weaker non-cognitive skills than
their better-off peers. A recent meta-
analysis suggested that programmes
aimed at promoting pupils’ resilience
and wellbeing could have a significant
impact on academic achievement.
National School Breakfast | The National School Breakfast | 2
programme: all children are able to | Programme: Research has shown a | 5
have a bagel every day (free of | direct link between the breakfast habits .
charge) and also, free fruit for all | of children and their educational
children attainment, with children in primary
schools where breakfast is provided
achieving on average up to two months’
additional academic progress over the
course of a year.
Good to be Green Behaviour system | EEF +4: On average, SEL interventions | 4
and Golden Tickets have an identifiable and valuable | 7
impact on attitudes to learning and R
social relationships in school. They also 19

Total budgeted cost: £241,867.25
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Part B: Review of outcomes in the previous academic year

Pupil premium sirategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2021 to 2022,

academic year.

2021-22

Cohort

EYFS 48% ofthe
cohort achieved
GLD

¥1:63% of the
cohort passed the
Y1 FPhonics Check

Y2 EXS+
Reading 60%
Wiriting 35%
hlaths 63%

Y4 55% of the
cohort scored 20 or
more on the
multiplication check

1

Y6 EXS+
Reading §2%
Wiriting 73%
Maths 73%

PP

EYFS 50% of PP
children achieved
GLD

Y¥1:57% of PP
children passedthe
Y1 Phonics Check

Y2 EXSH
Reading 45%
Wiriting 35%
Maths 65%

Y4 59% of PP
children scored 20
ormare on the
multiplication check

——

Y6 EXS+
Reading 77%
Writing 67%
Maths 67%

Non PP

EYFS 48% of non
PP children
achieved GLD

Y1 68% of non PR
children passed the
¥ 1 Phonics Check

Y2 EXS+
Reading 67 5%
Wiriting 35%
Maths 62.5%

Y4 70% of non PP
children scored 20
ormore on the
multiplication check

P

Y6 EXS+
Reading 87%
Wiriting 80%
Maths 80%

Attainment and Achievement

e Every child at St Luke's receives at least good, and more frequently, outstanding
quality first teaching, so that progress in Reading, Writing and Maths for
disadvantaged pupils is at least in line with national by the end of the key stage;
and, more disadvantaged pupils achieve greater depth in reading by the end of
the key stage.

e St Luke's continue to be part of the LA Assessment 'Keep up, not Catch up' project.
Children have completed baseline and mid-line assessments and data analysed.

Behavioural and Emotional Well-Being Support
e Targeted work from within school as well as in partnership with external partners has
provided intensive social emotional support for vulnerable disadvantaged pupils
and has resulted in an increased stability in pupil’s mental health and sustained
emotional well-being so that these vulnerable pupils were able to continue to
access full time mainstream education.
e lLarge number of staff completed
Foundation programme
e Two members of staff completed the Leading Mental Health in Schools Award
11

LA Mental  Health Champions -



Relationships with Parents/Carers

Following review of practice during Covid-19, following parental feedback we have
continued to offer a hybrid approach for Parents/Carers Consultations.

In addition, for 2022/23, we have reinfroduced our Learning Together Sessions for
Parents/Carers, this gives parents/carers the opportunity to come into school each
term to join in learning with their children.

Annual report provided for all children at the end of the academic year.
Feedback from Parents/Carers was overwhelmingly positive:

v We are so proud of our son’s year 6 report. He has worked hard through a lot of

challenges. Thank you to all the Staff at St Luke's for laying the foundations for his future
and helping him become who is foday. He has some very happy forever memories. The
way he has developed academically and personally is overwhelming.

Staff are always helpful and try there hardest to help in every way possible my boys love
school mainly when they get to do different things every day and see their friends the
school is amazing and I'd always recommend to people with children starting

@A big thank you for supporting the children at St Luke's School and helping the
children to grow keep up the good work to the whole school

We are delighted with X's progress through year four. We really appreciate the efforts
of all of the staff involved with her education and care. We'd also really like to thank
the staff for the extra things on top of her education like trips & residentials where they
have gone so much further than they needed to. Having a welcoming and supportive
school this year has helped X rebuild a lot of lost confidence after a challenging time
away during previous lockdowns. Thank you.

X has absolutely loved her time at St Lukes, the foundation laid for her here has been
wonderful and she is excited to be moving on but with a tinge if sadness. She will
definitely miss everyone she met and connected with over the years and so will I. Thank
you for the start you've given her in her academic life, take care of yourselves and God
bless you all.

Externally provided programmes

Please include the names of any non-DfE programmes that you purchased in the previous
academic year. This will help the Department for Education identify which ones are popular in

England
Programme Provider
National Tutoring Programme School Based Tutors

Service pupil premium funding (optional)

Measure Details
How did you spend your service pupil premium No children entitled to Service Pupil
allocation last academic year? Premium.

What was the impact of that spending on service No children entitled to Service Pupil
pupil premium eligible pupils? Premium.
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